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Concept Notes for the respective themes

Context

During the pandemic (COVID-19), maintaining social distance and
safety led to the sudden closure of educational institutions, so the
teaching-learning process stopped. Educators did not know how to
engage with students. Many prevalent technologies such as
WhatsApp, Google Meet, and Zoom have been used on a large scale
to address this situation. Further innovations were made, and
gradually, the teaching-learning process resumed. In some villages,
teachers went around the village and lectured through a mic, and the
children listened while sitting inside their homes. Another major
concern was conducting examinations and promoting students to the
next class. Before the pandemic, Open Book Exams (OBE) involved
referring to a book, but during the pandemic, OBE helped maintain
social distancing and ensured safety. It helped students take their
exams from the safety and security of their homes, with the inherent
benefit of reducing their exam fear and anxiety. The OBE questions
were designed to test students’ analytical and critical thinking skills.
Meanwhile, the possibilities of e-interviews and examinations were
also explored, and sustainable practices evolved. In this regard, the
devices' webcam, front camera, and microphone were later used as
security measures to ensure remote exam surveillance.

However, before moving forward, one must clarify what one means
when calling something an innovation. The increased use of early-
existent technology is not what we can call innovation. However,
those tools, such as WhatsApp, Google Meet, and Zoom, were
already utilised on a smaller scale for teaching-learning.
Nevertheless, using the device’s webcam or phone camera and
microphone as security measures for remote exam surveillance could
be considered an innovative use.

Another innovative technology that was extensively used during the
pandemic was the audiobook. The concept of audio and books has
long been familiar — audio for listening and books for reading.
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Presenting a book in audio format is the fundamental concept behind
an audiobook. A wide range of people can benefit from audiobooks,
including readers in general, visually impaired people, students with
learning challenges, and others. It provides a way to close the gap
between word decoding and meaning comprehension. Students can
better interact with the material by hearing the sounds of letters and
the patterns of letters that make words when they listen to
audiobooks.

After the pandemic, we are now facing challenges regarding the
digital divide, learning loss, mental health concerns, achievement
gap, and uncertain education.
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S.N. | Theme Concept Notes (English)

(Hindi)

Innovations in
Education: Concepts
and Debates

Under this theme, we will discuss innovation and associated debates.
We will also clarify the difference between innovation and related
concepts, such as discovery, modification, upgradation, invention,
refining, re-preparing, and creativity, often used synonymously. From
such an analysis, the attempt is to arrive at the essential and sufficient
conditions for innovation. The analysis then further outlines the
innovative processes that can help stakeholders, such as teachers,
transform the educational process.

This will enable us to answer more practical questions: What can be
called creative and innovative? Is being creative being innovative? Is
upgrading innovating? Does all modification and upgradation lead to
innovation?

Innovation is the process of refining, reimagining, and repurposing
existing ideas and practices to address the needs, purposes, and
challenges. Unlike invention and discovery, which introduce new
ideas or uncover pre-existing elements, innovation focuses on
adapting and improving existing ideas. It involves modifying and
enhancing the existing concept rather than creating something
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entirely new. For example, during the pandemic, education

stakeholders utilised technology such as WhatsApp, Google Meet,

and Zoom on a large scale to continue teaching, which has reflected
innovation in adapting to existing tools in new circumstances. Open

Book Exams (OBE) were repurposed during the pandemic to ensure

safety and maintain social distancing while allowing students to take

exams from home.

Technology is not the only requirement for innovation. However, it

can facilitate innovation. Teaching through mic by teachers during

COVID-19 was an innovative teaching strategy in which no new

technical equipment was developed, modified or adopted. At the

same time, an audiobook is a new innovative technology, a

modification of traditional reading that presents written content in

audio format. However, we can not consider all modifications and
upgrades to be innovative. A modification involves changing existing
ideas or products, while upgrading involves adding features to
existing resources. The devices' webcams and mics were used to
monitor remote exams during the pandemic. Traditionally, this
process modified the actual purposes of the webcam or the phone
camera and mic. Still, effectively utilising webcams and mics in
remote examination systems can be considered an innovation.

Merely increasing the use of platforms like WhatsApp, Zoom, or

Google Meet does not inherently constitute innovation. However,

adapting these platforms in a new context or purpose can be

considered innovation. For example, educators used these platforms
during the pandemic to facilitate remote learning. It represents the
innovative adoption of existing technology.

In this theme, the following questions may be discussed:

- Does innovation need to be recognised at a large scale, or is it
still an innovation if one person uses it?

- What is the role of discovery in innovation, if at all? Discovery is
about something already there in the world, pre-existing, and
existing in nature.

- What initiatives were taken by the government for the
digitalisation of education?
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T T AT T SRITAT 1 STAT 3hT B TLT < T STHIT < S Geam
R T SR Ao ST T o e HEmRT o SR ST S e

(TehE) =R T & g Teharm T o

e o T SrenfirehT € wehme STTaveshar TEl 81 TR, JE TR H
GfereTSeh ST TehaT 2l hifae-19 % SR ereht ST HTgeh o HTEA & T Toh
arery f3reror WiHifer oft foraw =S =T qepiehT SushoT farshfira, wemifera =T
ST & T | e €, S U S A qeheTeh §, S Ui € &

G- T Teh G &9 ¢ ST forad Tt st SATfear Iy & Teqd shidt ol
TR, T G EeHT ST SHEHT T AT el /I Teha] SR H HieET
Tl AT SeaTaT AT SraeT INHET R, STafeh SH H HIS[ET GETeHT H g sieAr
RTTHST 21 HETHIT o S reel TIETeAl shl Tt o foTT SHahtort o e 3T
T3 ST SYATT ToRAT TRIT 97| TOTRTA &9 W, 39 TTshaT ¥ ST AT BT ST 37T
TS o Aok SeaT bl AT fepam ToRT Y, Eeer SRredT SIoTTferat # sereh 37T
TT3 ST Tl &I & ST AT Teh T HIHT ST HehelT 1

FAS SETCHUY, S AT TFIET HiT SR YEHIH T SUFRT ST ST €9 & Farei
& R BTeftoh, 37 YewHT oY ek 1T HaW AT Ie9q T ST T /T ST Rl
21 3ETEX0T o oI, TRTeent =1 qreer vt <t gforem o ¢ wemrl o < 3 Yewmt
T I fora g HISTET SenfiTehl sht ateart & & 3191 T i T 21
=g forver o fereaferfare it ot =t o ST Tkt 2

- T AT T oS YA O AT 4 sl SATIZIhaT 7, AT A Teh <A<k SHe

SR AT & T =T I8 ot T TR 27
- TATER H @IS T T e €, A S T AT Wi 3w =i o a6 S g
T e §HINE , 3R TEHa H Te T HISE &7

- TR R g TR % TefSecfienor 3 1 i & Teer T T R?




*9

Pedagogical Processes
for Innovations in
Education

In conventional pedagogy, the classroom setting looks somewhat like
this - the teacher occupies an authoritative position and becomes the
sole source for knowledge transfer. Students become passive
recipients of that knowledge. Although this method has several
advantages - lectures and textbooks provide a structure to the flow of
knowledge and make learning organised, cost-effective, and time-
saving. However, it heavily relies on repetition, memorisation, and
passive learning. This makes the teaching-learning process
monotonous and deprives learners of autonomy, restricting their
ability to think critically and carry out independent inquiry.
Conventional pedagogy also doesn’t cater to the different needs of the
learners.
Recent policy developments such as NEP 2020 have shown some
shifts in pedagogic approaches, such as integrating arts and sports
into pedagogy, toy-based pedagogy, etc. Innovative pedagogy is an
evolving field that focuses on enjoyable, engaging, experiential, and
holistic learning. Additionally, pedagogy is becoming more learner-
centred and personalised. Further, it is crucial to understand what to
be called innovative in the context of pedagogy. Do the kind of tools
used have to be innovative? or the methods /ways? or embracing
multi, inter, or transdisciplinarity; for example, STEM/STEAM to be
considered innovative? Technology has revolutionised teaching-
learning methodologies and improved accessibility to knowledge.
However, does it exemplify innovation? Furthermore, preparing
teachers to inculcate innovation in their pedagogies is also crucial.
For example, teachers’ autonomy in choosing aspects of pedagogy
and planning lessons in a way that works best in their classrooms.
The questions that may be explored in this theme are as follows:
- What changes are being brought in pedagogical processes?
- Is adaptation of teaching methods the same as innovating in
pedagogy? How?
- Can blended learning or flipped classrooms be considered
innovative? How?
- Can the inclusion of technology be called an innovation in
pedagogy?
- Is creativity necessary for innovation? Can fostering creativity be
considered innovative in pedagogy?
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“Innovative
Educational
Assessment and
Evaluation

Assessment and evaluation have taken different forms as per their
needs, context, and conceptual understanding. For example, Open
Book Exams (OBE) became central in educational assessment during
the pandemic. It was introduced during the pandemic to maintain
social distancing and ensure safety. This innovation helped students
to take their exams from the comfort of their homes, reducing their
exam fear and anxiety. Similarly, the pandemic has also paced the use
of varied methods and tools for assessment, such as online forms,
gamified quizzes, e-rubric, e-portfolios, presentations, and project-
based assessments. The platforms designed primarily for social
communication, such as WhatsApp, Telegram, etc., were used in
assessment processes. Likewise, the increased use of e-portfolios
reduced the burden of keeping student records and provided a space
for creativity.

Similarly, Al-powered portfolio assessment has focused on the
holistic assessment of the child’s traits and individual learning
differences, which conventional methods failed to do. Such
assessment practices are redefining the educational assessment
system, which is more inclusive, comprehensive, and centred on the
skills and competencies of learners. Additionally, it also facilitates the
situation and individual difference sensitivity.

Further, the recent policies and technological inventions necessitate
more innovations. The NEP 2020 showcases a shift from reductionist
to holistic assessment approaches. Moving beyond viewing
assessment as judging what students know through paper-pencil tasks
to a 360° holistic assessment perspective is becoming increasingly
important. Formative assessments are promoted along with
summative assessments to track learning progress continuously. This
form of assessment focuses on teacher efficiency in providing
meaningful and helpful feedback to students to ensure each student's
performance in the classroom. This method can potentially improve
learning in every class and school. At a micro level, it can raise the
quality of education provided our teachers' efficiency, skills, and
knowledge are improved. The NEP 2020 also focuses on
comprehensive cognitive, affective, and psychomotor assessment.
Hence, this transition from the traditional method of paper-pen test to
holistic assessment is indeed considered innovative. Provided this,
one can ponder on what forms of assessment can be considered
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holistic. Are the newer approaches such as subject enrichment
activity, fieldwork, classroom feedback, group work, projects,
discussions and debates, portfolios, multiple assessments, and peer
and self-assessment are added to the assessment for learning, and the
practices of assessments innovative? It is also important that our
assessment practices serve the needs of students of diverse cultures
and children with special needs. Promoting and linking assessment
practices to indigenous ways of knowing can help the learners to
apply their knowledge to real-world situations.

In the Indian Education system, there has been a long practice of
recall-level test questions in the classroom. NEP 2020 recommends
reforms in our classroom assessment, focusing on higher-order
thinking skills to prepare our students for life. The 21st-century skills
also emphasise such higher-order thinking. Therefore, one may ask
pertinent questions about how assessments are designed to measure
higher-order thinking skills such as critical thinking, problem-solving,
and creativity. How can classroom instructional processes be used to
develop higher thinking skills in students? What challenges does the
teacher face in implementing higher-order thinking skills? A shift
from recall questions to higher-order thinking skills is certainly an
innovation in assessment at all levels of education.

Another practice of high-stakes testing in Indian Education has its
roots in the colonial period, when the textbook culture was
deliberately introduced about 200 years ago. The sole objective was
to promote rote memorisation and cramming of books and instil fear
of failure in examinations among the students. Such textbook-
oriented culture prevailed till the RTE Act 2009, when this act
introduced continuous and comprehensive evaluation. Yet, we can
see the dominance of textbook culture in the form of high-stakes
testing. They exist in our system as entrance, competitive and
standardised examinations such as JEE, NEET, UPSC, SSC, TIMS,
GATE etc., have limited our school teaching for testing rather than
focusing on deeper and meaningful learning.

There is an overreliance on MCQ in testing, which fails to encourage
originality, critical thinking and creativity. To address this imbalance,
there is a need to supplement MCQs with open-ended questions that
promote originality, articulation, perspective building,
interpretations, exploration, and creative expressions. Doing so can
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create a more holistic and creative educational environment that

nurtures students' intellectual development.

The questions that may be discussed in this theme are:

- What would qualify as an innovative change in the assessment
context?

- Why is there a need for innovation in assessment? Are
contemporary practices not serving the purpose?

- What innovations are required/ taking place to make assessment
a process rather than a product?

- What innovative ideas and practices are being proposed? What
are the assumptions, possibilities and challenges? For example,
labelling, high-stakes examination, higher-order thinking skills,
APAR credit score, etc.

- How can the teacher be empowered to innovate the assessment
per her classroom needs?

- What are the past innovations, and what innovations can be
brought into assessment?

- Does innovative assessment only include the upgradation of
technological platforms? For example, is a gamified quiz an
innovative tool?

- What innovations can be brought to assessment to address mental
health concerns?
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Curriculum for
Promoting Innovations
in Education

Innovation has always been integral to human society’s progress. The
field of education does not remain untouched by innovation.
Recently, innovations in specific domains of education, such as
assessment, pedagogy, and teacher education, have gained a lot of
momentum. Technology such as Al (Artificial Intelligence) has
opened a path of endless opportunities for innovations in education.
However, any great innovation in education is prone to extinguishing
like a feeble flame until and unless it becomes a part of the
curriculum. Curriculum holds the power to sustain and promote
innovations in education.

Curriculum circumscribes everything intentionally planned in schools
(Position paper on Curriculum, Syllabus and Textbooks, NCERT,
2006). Ideally, the prime aim of governing curriculum is that students
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ought to be aided in building self-alignment with society’s idea of an
educated person. This idea of an educated person is context-
dependent. For instance, an educated person is now expected to have
digital skills, which was not the case a few decades ago. Various
national and international platforms have reiterated this need for
digital skills in the form of 21st-century skills. So, what would
happen if the curriculum fails to keep up with the changing pace of
society and its idea of an educated person? Would it make the
curriculum the Achilles’ heel of the education system?

A few remarkable innovations have been happening in and through
the education curriculum. For instance, the Entrepreneurship Mindset
Curriculum (EMC), implemented in classes 9-12 within Delhi
government schools, exemplifies how curricula can foster innovation
in education by cultivating experiences that encourage experiential
learning, creativity, critical thinking, problem-solving abilities, and
adaptability to evolving social dynamics. Several case studies (from a
global context) about the curriculum are also innovative in their
approach. Singapore Maths Curriculum is one such example based on
a concrete-pictorial-abstract sequence. The International
Baccalaureate offers a range of curriculum frameworks that
emphasise inquiry-based learning, global perspectives, and
developing critical thinking skills. Recommendations of NEP 2020
suggest flexibility for students in choosing their curriculum capacities
such that the curriculum includes basic arts, crafts, humanities,
games, sports and fitness, languages, literature, culture, and values.

The questions that may be discussed in this theme are:

- What is your understanding of the curriculum?

- How do we differentiate between curriculum, syllabus, and
framework?

- Having grasped the concepts and discussions surrounding
innovation in the initial theme, in what ways do you propose that
curriculum can offer opportunities to foster innovation?

- Canany innovation in education sustain itself without becoming
a part of the curriculum?

- For any innovation in education to be successful, is curriculum
the only means of gaining legitimacy?

T I I8 ¢ Toh BT Rl Uk TRfera SR o weTSt o e o | sATen-wr
ST WSS T =ew wen e safth o ue forem wed-fnic 81 et
forw, e farfera safeh & o1 fefSreet hierer hr srirer i St 2, St e <9k weer
& om fafire T it ST Yewmt 7 2 1wt & wivrer o & § fefeed
THITTCT T S SATTIRAT bl <IEURT 81 Y, Al =l Gt <t sigetdt i 3T
woh R s o o o wmer dreiier foa 7 father Tear & dr s giem? A
TRl s 3T gomed it st el ST ST ?

TRTeT UTesrrat B I 30 WA W 5 I TR B W 8 IeTeT o for,
e erR o Tpall # T 9-12 AN fora T TR HEede wiged

(SumrE) <8 ST ohT IaTET 3T & fob Sy dTrerat U STvET b ferehfd ok

RTeT T FATEITC T SETaT & TR & ST STHETcH: TITT, ToTeHshaT, STTeeHTee
I, THEAT-EHTE STt ST foreh e 81 18 T fores Steher T Sicafeed s
B Ut o TR S e T (S vt 1) ot srae g B e )
T TfOTer WTeRrerIt S - feratTerh- ST STshw T STTEITH Ueh UHT JaTeAoT 2t
TS FhTATNUE 3 TR ok UTSI=raT &rel JaT ShidT TSl IS dTs-STTeTie
Tarer, Sifrsh gfEhIoT ST AUl wer hteTet fomhfod o WS 3 81 (et
2020) 1 FawTiet T=fieia o gema <ot 21 ST s uTee=at sl g | &Harg

o LN . ¢
e, q&pld H HeT AMHT =l

3 Torser o for St o ==t <hr ST ekt @ o ST R

- UTeTEl o ANCH IR e T R

- SO USSR, TSR STIT ST o s 3Ta R A 27

- TR TR T e o S SRS ST Sl ohl A o o8, 3T
o o & ST S & Toh U=t e R ST S ok ST WEH
HHATR?

- w7 37T § i oY Fer Tt bt fewEr o oM e @ Hehar 27
- Torrd Rt oft a3 At T % T, T UTeerET € ST ST S
T TRATT WTUT R 7




*14

Innovations in Teacher
Education

India has made considerable progress in education concerning overall
literacy, infrastructure, universal access, and school enrolment since
independence. Universalisation of Elementary Education (UEE) and
the Right of Children to Free and Compulsory Education Act of 2009
are two major milestones we have achieved in recent years.
Consequently, there is an increasing need for qualified, well-trained,
and professional elementary and secondary school teachers. The
National Curriculum Framework (NCF) 2005 and the vision of NEP
2020 require teachers to be more competent, sensitive, and motivated
so that the schools and classrooms become safe spaces that facilitate
student growth and learning. Teachers must receive quality in-service
and pre-service training, which prepares them for their jobs
efficiently.

For pre-service training, we have several courses dedicated to
educating teachers for different levels, such as B.Ed. and B.EI.Ed.,
NTT, D.EI.Ed., etc. Other than this, different states run different
teacher education programs. These courses are designed especially to
equip prospective teachers with knowledge, tools, and techniques for
quality learning based on the diverse needs of the children. A teacher
education course should focus on education's metaphysical,
epistemological, and methodological foundations to bring conceptual
clarity around education and its needs. The teacher education
programs should promote an interdisciplinary approach to teaching to
open roads for different disciplines to contribute in forming new
ideas, which will further make the prospective teachers as innovative
and reflective practitioners. Teacher education programs should
inculcate reasoning skills and critical analysis to help them become
knowledge producers. Education was made a fundamental right to
give everyone equal opportunities in all spheres of life. So, our
teacher education should transform a prospective teacher into a
socially, economically, and globally informed person who can further
deliver knowledge in his/her class free of prejudices, indoctrination,
and presumptions and promotes rationality and reasonability.

Apart from pre-service, we have in-service training that provides a
platform for continuous professional development for teachers. It
keeps the teachers updated on emerging problems, pedagogies, and
teaching techniques. In such training programs, teachers share the
struggles they have come across, work on devising remedies, and
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learn new strategies that will help them in their classroom. We need

programs that can form a community of professionals who work in

close connection with each other, and in this way, we can incorporate
action research into their practice. This will make them reflective
practitioners who consume and deliver knowledge and create
knowledge.

Teacher education is a futuristic endeavour because it prepares

teachers who will educate future citizens. Therefore, our efforts must

focus on envisioning improvement to emerging educational needs.

New teacher education courses have been designed and implemented

after NEP 2020 ITEP (Integrated Teacher Education Program) was

recently introduced to meet this.

What changes will this new program bring in transforming teacher

education?

- Does introducing a 4-Year Integrated Teacher Education
Programme create spaces for innovation?

- Canrestructuring an existing course of teacher education be
called innovation?

- What does innovation mean in the context of teacher education?

- How can we incorporate the expectations of NEP-2020 from a
teacher in a teacher education program?

- How can we teach ICT more effectively to transform teaching-
learning processes for prospective teachers?

- What innovations are required in the curriculum and practices of
teacher education programs?

- What standards and norms are given in NEP 2020 for
strengthening teacher education programs?

- How can we increase the utility of online platforms in creating a
community of teachers dedicated to learning, getting trained and
innovating online?

- What will the future of the teacher education program be in
India?
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Educational
Administration for
Innovations in
Education

Innovation has become one of the crucial needs of the 21st century to
solve the emerging challenges of making quality education accessible
to every child. Educational administration is the foundation of any
successful educational system, whether a school, college, or
university. It is about managing every facet of the learning
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environment. It involves overseeing how schools and educational
institutions run and ensuring they follow the right rules and
procedures. Effective educational administration programs keep
things like infrastructure, curriculum development, budgeting, staff
coordination, and facility management in check.

Before delving into how educational administration fosters innovation
in educational processes, it is crucial to understand what it entails. It
includes planning, managing and coordinating various aspects such as
policy development, curriculum designing and implementation,
resource allocation, staff management, etc., and evaluation. Recently,
the government introduced some programmes, such as the Teacher
Development Coordinator Program, to bring in-school learning
environments for teachers and make teaching-learning more effective.
Such programs have brought professionals together as learners,
giving them a platform to teach, reflect, discuss and innovate to
improve teaching and learning.

Bringing innovative administrative practices to education is crucial. It
can be said that innovation in education depends on the
administration that stays dedicated to running diagnostics and finding
new ways to deal with obstacles that come across effective teaching
and learning systems. A strong administration works responsibly,
plans effectively and sets accountability for the concerned
stakeholders. It’s a collective effort of teachers, educational leaders,
policymakers and other stakeholders that ensures the smooth
implementation and functioning of educational policies and
institutions. National Education Policy (2020), in points 5.1, 8.1 and
19.1, also vociferously states the need for good organisational
behaviour, transformative leadership and democratic administrative
skills in educational institutions.

All this shows the attempt to incorporate the emerging needs of
modern times and how education can play its role in it. To make such
innovations successful, it is important to plan effectively and to
ensure the smooth implementation of a program, curriculum, or
policy. This calls for a continuous or periodic evaluation of the
respective program to diagnose the shortcomings and the challenges
to work on them, which can be ensured only if we have a strong
administration to keep track of the system. This again shows that
administration and innovation are closely related.
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The crucial role of administration in promoting smooth functioning
and innovation in education highlights the importance of
understanding the diverse needs of a country like India, where people
of different castes, ethnicities, classes, regions, religions, languages,
and educational needs exist; to formulate programs, provisions,
curricula, and a bridging system for the marginalised and the
backward. NEP 2020 has recognised the marginalised and backward
groups as SEDGs and has visualised the need to bring equity and
inclusion to their educational opportunities. This can be seen as a
challenge and an opportunity for the educationists to plan policies or
provisions and for administrators to implement and regulate the
system.
Now, there exist challenges when it comes to regulating an education
system that visualises “Samagra Shiksha Abhiyaan” as an aim. This
challenge is equally associated with all the stakeholders. For
example- 1) least involvement of the school teachers in policymaking
processes, 2) no autonomy to teachers to say no to extra
administrative work, 3) lack of an evaluative system to diagnose the
implemented policy or provisions, 4) lack of clarity about
accountability, 5) least participation of the people belonging to a
particular group when it comes to planning for that particular group,
etc. This makes educational administration a crucial entity for
studying and researching administrative practices that should be
adopted to improve our education system.
Questions that may be discussed under this theme:
- How can educational administration be more democratic?
- How are educational institutions different from any other forms
of organisations?
- How is the administration getting ready to support innovation in
educational institutions?
- Why is there a need for good leadership in administration to
foster a quality educational institution? What could be the ways?
- Can educational administration be itself innovative? or can there
be innovation in the way you administer it?
- What is the role of stakeholders, regulatory bodies and other
forums? How can they bring innovation to policies, curriculum,
academic decision-making, etc., at different levels?
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- What are the different ways to fill up the gaps between policy as
a document and policy implementation with educational
administration?

- Does streamlining educational administration through technology
imply innovation?

Research and
Development for
Innovation in
Education

Research and development are crucial for continued innovation in
educational processes. They provide a base for understanding what
works better and why. Be it curriculum design, teaching strategies, or
learning experiences, all aspects need to be constantly researched to
bring innovation into practice. Documenting innovative practices
from national and global contexts can further guide research &
development in the field of Education.

Research and Development for Innovation in Education aims to
bridge the gap between theory and practice, translating theoretical
insights and empirical evidence into actionable strategies and tangible
solutions that benefit learners, educators, institutions, and society at
large. This process is iterative, collaborative, and evidence-based,
drawing on interdisciplinary perspectives, empirical research, and
stakeholder input to inform decision-making and drive continuous
improvement in educational practices and policies.

The recent policies recommend fostering active research across
disciplines to bring innovation into practice. NEP 2020 has proposed
establishing the National Research Foundation (NRF), fostering a
conducive environment for catalysing research and innovation.
Additionally, it advocates for multidisciplinary and interdisciplinary
research over siloed approaches.

Over the years, the field of education has constantly evolved
according to societal needs and advancements. Some research is
being conducted on technological inclusion - Al, AR, VR, etc.- in the
educational process. Also, the focus has been shifted from knowledge
acquisition to skill development. By focusing on key areas such as
technology integration, personalised learning, teacher professional
development, assessment and feedback, and educational policy
reform, stakeholders can harness the transformative potential of R&D
to create more equitable, inclusive, and effective educational systems
for the future.
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Questions that may be explored under this theme:

- What would qualify innovation based on research?

- What are the major trends in research that bring innovation to
education?

- How are teachers engaged in research to bring innovation to
classroom practices?

- What are the strategies to promote R&D for innovation in
Education?

- What are the challenges and limitations of R&D for innovation in
Education?

Innovating for
Inclusive Education

With changing times, students are now coming to educational
institutions from the marginalised groups. Therefore, inclusive
education is the need of the hour. This theme of the educational
gathering emphasises the need to keep innovating for inclusive
education. However, before finding answers to

the question of how to make education inclusive, we must discuss the
various dimensions of inclusion and inclusive education.
Furthermore, the concept of inclusion needs to be expanded with time
as new concerns emerge.

Historically, certain deprived groups of society have been excluded
from accessing public spaces, including educational institutions. They
are marginalised groups such as persons with disabilities, women,
communities who are put at lower levels in the varna/caste hierarchy,
scheduled tribes, sexual minorities (LGBTQ+), and other groups. The
Constitution of India and subsequent legislations have ensured access
and equal participation to the hitherto excluded groups. Marginalised
people have their histories of struggle and contestations in securing
equal rights. However, the institutional structures and environment
impede their full participation. By the term inclusion, we may mean
that people excluded earlier should be given space in the institutions.
However, this may not be sufficient for people to feel included.
Persons belonging to marginalised groups have their cultural legacies
and experiences. They may not want to live with the cultural values
of the dominant groups when they enter an educational institution,
thus forcing them to internalise and live with the dominant values and
not giving space for different cultures, which can lead to
mainstreaming. Besides cultural values, epistemology is another
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important concern when deliberating on inclusion. The questions
arise: Which cultural legacy and experiences are considered
knowledge? Which knowledge is worthy or, in other words, the
knowledge of which group is worthy? Who decides the worthiness of
this knowledge? Therefore, the idea of inclusion also acknowledges
the diversity of society. It also facilitates the diverse needs of the
learners and promotes diverse ways of learning.

When we look at how the government facilitates education, some
guestions arise. For instance, most of the government schools in
Delhi have separate shifts in the same schools or altogether different
schools for male and female students. The government gives equal
resources to both schools. Though equal opportunity is provided to
both male and female children, these separate schools perpetuate sex-
based segregation. Will this arrangement create a gender-inclusive
society in the long run? Moreover, people’s sexual identity is not only
recognised in the binaries of male and female, but there is a spectrum
which shows diverse sexual identities.

The advent of private educational institutions has restricted access to
education, primarily on the grounds of the paying capacity of the
parents/guardians of learners. This furthers the social chasm based on
class differences. Research has shown that the mandatory provision
of EWS in the private schools enacted by the government has met
with resistance from the parents. Schools have implemented this
provision in ways that segregate EWS students from others within
and inside the classroom. So, we can ponder private actors'
responsibilities in promoting the value of inclusive education.
Furthermore, we should also discuss the roles of community and
media vis-a-vis inclusive education. Learners socialise at home, in the
neighbourhood, and through media. So, the values learnt here may be
stereotypical, which may lead to feelings of aversion towards certain
groups of learners in the school. Thus, the school may provide an
inclusive space for learners, but continuous dialogue between the
school and society is required to promote inclusion.

As there are debates about who needs to be included, the principles
and processes for inclusion, and other conceptual knots and practical
constraints in achieving total inclusion, this thematic group will
explore the shifts in the concept and meaning of inclusion and
inclusive education. It will also explore the various technological
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advancements that can be made to ensure inclusion in educational

spaces. In this regard, the group will explore the stakeholders’

perspectives, policy provisions, current issues and challenges at
different educational levels, and the scope for innovation in
educational spaces. We can start our discussion with the following
guiding questions.

- What should be the criteria for inclusion?

- Isinclusion all about bringing people to the mainstream?

- Isinclusion a matter of concern of equality or equity?

- Do we think technology can aid inclusion in an educational
setting? How?

- Isthere a need to bring inclusion in curricular and co-curricular
activities in school?

- To what extent is offering flexible and adaptable learning
pathways that accommaodate individual interests and abilities and
promote holistic development beyond academic achievements
required for an inclusive school?

- How could different stakeholders in an educational institution
help in bringing inclusion?

- How can we bring inclusion in a classroom setting with the help
of innovative pedagogical practices?
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1. [ Innovations in Education: Pinky Shubham Diksha
Concepts and Debates
2. | Pedagogical Processes for Alok Sarkar Anju Anju
Innovations in Education &
Asha
3. | Innovative Educational Priyamvada Priyamvada Deepti
Assessment & Evaluation
4. | Curriculum for Promoting Pratibha Goel | Pratibha Shagufta
Innovations in Education
5. | Innovations in Teacher Diksha Gurvinder Preeti Vohra Preeti Vohra
Education Singh Anand
6. | Educational Administration | Deepak Goutam
and Innovations in
Education
7. | Research and Development | Ravi Sanjib,eev
for Innovation in Education Shivali
&
Subhashree
8. [ Innovating for Inclusive Sudhir Rohit Rajnish Kumar | Shalu
Education Kumar Arya
& &
Ruchi Sangita Samal
Devi

Refreshment

Deciding on menu,
distribution, etc

Kunal, Vishal, Lopamudra

Poster Design

Working on ideas and
designing

Anju, Shalu
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4. Logistic team Managing, venue and Alok Sarkar, Keshav, Students’ Panchayat - Ram, Sonal, Bhagirath, Dinesh, Divya, Malay
sitting arrangement,
arranging resources
required display etc.
Final Report
S.N. | Theme FINAL REPORT
Hindi English
1. | Innovations in Education: Concepts and
Debates
2. | Pedagogical Processes for Innovations in
Education
3. | Innovative Educational Assessment &
Evaluation
4. | Curriculum for Promoting Innovations in
Education
5. | Innovations in Teacher Education
6. | Educational Administration and
Innovations in Education
7. | Research and Development for
Innovation in Education
8. | Innovating for Inclusive Education




