Bachelor of Education (B.Ed.)
Title of the Course -Perspective Course PC 9: Knowledge, Disciplines, and School

Subjecis
iSemester: 1)
Credits: 2
MM 50 {(External : 35  [oternal ; 15)
Contact Weeks 15

Imtroduction of the Course

This compulsory course aims to introduce students 10 the basics of curriculum theory,
enabling them to develop informed perspectives on knowledge, its chamcter in different
disciplines, pedagogic requirements, and the larger factors influencing its status in society.
The course underlines curiosity as a foundation of knowledge and aims to study curriculum
policies vis-&-vis their assumptions about the nature of knowledge and pedagogical
CONCErnS.

Learning Ouicomes:
After completion of the course, student will be able 10:

I. analyse the structure of knowledge as reflecied in disciplinary streams and subjects;

2. understand the links between disciplines and school subjects and the importance that
different disciplines soquired in different periods in our education system;

1, examine the structure of the school curriculum scross stages in terms of the
underlying structure of knowledge;

4. encourage students to reflect on their education and notice how the curriculum
structure, factors imternal and external to the educand, and the larger socio-political
ethos have shaped their interests and capacities.

Sumber of Units: 4 Weeks 15 = 30 hours

Unit I: Knowledge and its structure i3 weeks=6 hours)

®  Knowledge, curiosity, and Inquiry;

e Struciure of knowledge; knowledge as a sysiem: pedagogical demands and
expectations,

& The role plaved by the concept of knowledge in shaping teaching-leaming
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Unit 2: Disciplinary Streams and Subjects (4 weeks= 8 hours)

Disciplines and their nature; disciplinary streams and their evolution; classification
a5 Science and Arts, Humanities and Social Sciences, etc.;

The nature of knowledge, curiosity, and inquiry under distinet disciplinary streams,
€.t sciences, social sciences, languages, mathematics, and others,
Interrelationships, overlaps, and distinctions between' among different disciplines
and disciplinary streams.

The notion of *subject streams’ and *subjects’ in the school curriculum, their distinct
pedagogical demands at different stages in school education and their relative
significance.

Role of ans, crafis, physical education, work experience, etc., in developing leamer-
centred and inclusive pedagogies.

Unit 3: Knowledge and Curricalum Policy (4 weeks= 8 houwrs)

Study of relevant parts of the following documents that are instrumental in shaping
curriculum policies in India since independence in refation to their assumptions
about knowledge, pedagogical demands, and social concerns: National Education
Commission (Kothari Commission), Leaming without Burden (Yash Pal Commiitee
Report), National Curriculum Framework 2000, 2005, 2023.

Distinction and relation between ‘Curriculum’ and ‘Syllabus®; Relation between
Syllabus and Textbooks; implications of prescribing a textbook, and the importance
of other sources and resources of knowledge;

Critical understanding of the important dimensions of school curriculum - moming
assembly; timetable and co-curricular initiatives in the backdrop of knowledge and
pedagogical concerns.

Unit 4: Subject Streams, Choices, and Opportanities (4 weeks= 8 hours)

Options available to students for choosing difTerent subjects and subject streams;
Factors affecting their choices — internal vs. external; subject-specific vs.
imerdisciplinary options and thelr availability for students;

Social perceplions and stereotypes influence choices, eg. employment
opportunities, status, power, gender, eic.
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Practicum/ Suggested Projects / Assignments {Any Two)

I. An analysis of factors that have shaped the personal trajectories of students in the
context of disciplines and subject cholces made in school and college, interests, and

capacities leading to a reflective essay,

2, Interaction with teachers o document their understanding of the nature of their
disciplines.

Note: On the basis of the above, the teacher may design his'her own relevan! projects/
assignments
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Additional Readings

*  Barrow, R, & Milbum G. (1986) A erirical dictionary of educational concepts: An
appraisal of selected ideas and issues in educational theory and practice. New
York: St.

o Chambliss, 1.). (d.) (1996). Philasophy of Education: An Encyclopedia. New York
and London: Garland Publishing House.

*  David. L. (1968). Imernational encyclopedia of the suvial sciences. Macmillan

*  Phillips, D. C. (Ed). (2014). Encyclopedia of educational theory and philasaphy.
Sage Publications.

Teaching Learning Process

The course will be taught through interactive pedagogic methods such as classroom
discussion, debates, film discussions, eritical media analysis, collaborative learmning tasks

which enhance reading comprehension of core writings in the area and innovative projects.
Reflective expression and learning will be encouraged.

Assessment Method

The assessment will be formative in nature and will factor in student participation.
individual and group tasks and assignments will be given. Summative evaluation will be
done through end- semester examination.

Key words: Knowledge, Disciplines, School Subjects
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